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CLASSROOM MANAGEMENT & STUDENT DISCIPLINE 

 
 
 

    

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

 
No standards of conduct appear to 
have been established, or students 
are confused as to what the 
standards are. 

Standards of conduct appear to have 
been established for most situations, 
and most students seem to 
understand them. 

Standards of conduct are clear to all 
students. 

Standards of conduct are clear to all 
students and have been developed 
with student participation. 

Staff does not respond to 
misbehavior or does so in a negative 
manner. 

Staff responses to misbehavior are 
evident but inconsistent and 
minimally successful. 

Staff responses to misbehavior are 
appropriate, successful, and 
demonstrate respect for the student. 

Staff’s proactive interactions with 
students result in minimal, if any, 
misbehavior. 

Much time is lost during transitions. Transitions are sporadically efficient; 
resulting in some loss of instructional 
time. 

Transitions occur smoothly; with little 
loss of instructional time. 

Transitions are seamless; with 
students assuming some 
responsibility for efficient operation. 

Materials are handled inefficiently; 
resulting in loss of instructional time. 
 
 

Routines for handling materials and 
supplies function moderately well. 

Routines for handling materials and 
supplies occur smoothly; with little 
loss of instructional time. 

Routines for handling materials and 
supplies are seamless; with students 
assuming some responsibility for 
efficient operation. 

Lack of classroom structures and 
expectations result in behavior issues 
and seriously impede student 
learning. 

Lack of classroom structures and 
unclear expectations result in some 
behavior issues and limit student 
learning. 

Creates classroom structures and 
communicates clear expectations in a 
manner that encourages appropriate 
behavior and promotes student 
learning. 

Classroom structures and 
expectations are clear resulting in 
uninterrupted instructional time and 
enhanced student learning. 
 
 

Lack of management practices result 
in significant loss of instructional 
time. 

Management practices result in 
moderate loss of instructional time. 

Establishes management practices 
that result in minimal loss of 
instructional time. 

Distinct management practices result 
in maximum instructional time. 
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ASSESSMENT 
 
 

   

 

 

 

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Fails to administer district and state 
mandated assessments as required. 

Administers district and state 
mandated assessments as required 
with some errors in protocol. 

Administers district and state 
mandated assessments as required. 

Administers district and state 
mandated assessments as required.  
Integrates test preparation into 
regular classroom instruction. 

Fails to incorporate reflection and 
assessment results in lesson 
development. 

Minimally incorporates reflection and 
assessment results in lesson 
development. 

Incorporates reflection and 
assessment results in lesson 
development. 

Works with colleagues and various 
teams in incorporating reflection and 
assessment results in lesson 
development to differentiate 
instruction. 

Fails to communicate clear 
assessment criteria and standards to 
students and families. 

Minimally communicates assessment 
criteria and standards to students 
and families, or criteria/standards are 
confusing or ill-defined. 

Communicates clear assessment 
criteria and standards to students 
and families. 

As an integral part of the lesson/unit 
of study, communicates clear 
assessment criteria and standards to 
students and families. 

No variety evident in use of 
assessments. 

Demonstrates limited variety in use 
of assessments. 

Uses multiple assessments 
appropriately.  (Rubrics, scales, 
checklists, performance assessments, 
objective tests, portfolios, student 
self-reflections, critiques.) 

Develops and uses multiple 
assessments appropriately. 
Assessments are selected for the 
intended purpose of the learning 
goals. 

Assessments do not align with lesson 
and course objectives. 
 

Assessments are minimally aligned 
with lesson and course objectives. 

Assessments are aligned with lesson 
and course objectives. 

Assessments are aligned with lesson 
and course objectives; adjustments 
for differentiated learning are 
evident. 
 

Feedback is either absent, of poor 
quality or not provided in a timely 
manner. 

Feedback is inconsistent in quality 
and timelines.  Some elements of 
high quality are present. 

Feedback is consistently high quality 
and provided in a timely manner. 

Feedback is consistently high quality 
and provided in a timely manner.  
Provision is made for students to use 
feedback in their learning.  
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PROFESSIONAL PREPARATION AND SCHOLARSHIP 
 
 
 
 

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Fails to recognize strengths and areas 
in need of growth. 

Provides generalized 
comments/suggestions regarding 
strengths and areas in need of 
growth; makes minimal effort toward 
improvement. 

Makes an effort toward improvement; 
identifies strengths and areas in need 
of growth. 

Consistently recognizes strengths and 
areas of growth with a focus on 
improvement; clearly delineates 
annual learning and teaching goals. 

Fails to participate in staff 
development. 

Participates in staff development to a 
limited extent when opportunities are 
presented. 

Seeks out opportunities for staff 
development to enhance content 
knowledge and teaching skills. 

Seeks out opportunities for staff 
development to enhance content, 
knowledge and teaching skills.                
Works with colleagues to apply 
knowledge and skills in a consistent 
manner. 

Fails to use feedback for the purpose 
of self-reflection and goal setting. 

Minimally uses feedback for the 
purpose of self-reflection and goal 
setting. 

Uses feedback for the purpose of self-
reflection and goal setting. 
 
 

Consistently uses feedback for the 
purpose of high quality self-reflection 
and detailed goal setting. 

Fails to participate in development 
and support of the building’s school 
improvement process and district 
initiatives. 

Minimally participates in development 
and support of the building’s school 
improvement process and district 
initiatives. 

Participates in development and 
support of the building’s school 
improvement process and district 
initiatives. 

Takes a leadership role as a 
participant in the development and 
support of the building’s school 
improvement process and district 
initiatives. 

Fails to access available resources 
and personnel to support students. 

Minimally accesses available 
resources and personnel to support 
students. 

Accesses available resources and 
personnel to support students. 

Accesses available resources and 
personnel to support students and 
shares this information with 
colleagues. 
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PROFESSIONAL PREPARATION AND SCHOLARSHIP (cont.) 
 
 

 
Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Fails to assume responsibility for 
parent communication in a 
professional and timely manner. 

Inconsistently assumes responsibility 
for parent communication in a 
professional manner. 

Assumes responsibility for parent 
communication in a professional and 
timely manner. 

Initiates ongoing parent 
communication in a professional 
manner. 

Fails to employ an effective system 
for managing paperwork and 
timelines. 

Employs a somewhat effective 
system for managing paperwork and 
timelines. 

Employs a fully effective system for 
managing paperwork and timelines. 

Employs a fully effective system for 
managing paperwork and timelines 
which models an efficient system for 
students. 

Contributes negatively or sabotages 
others’ efforts as a member of a 
Professional Learning Community. 
(PLC) 

Fails to contribute as a member of a 
Professional Learning Community. 
(PLC) 

Contributes as a member of a 
Professional Learning Community. 
(PLC) 

Takes a leadership role as a member 
of a Professional Learning 
Community. (PLC) 

Fails to use effective communication 
skills. 

Minimally uses effective 
communication skills. 

Uses effective communication skills. Uses effective communication skills 
and encourages others to 
communicate. 

Projects negative intent when 
working with students, families and 
colleagues. 

Seldom presumes positive intent in 
working with students, families, and 
colleagues. 

Presumes positive intent in working 
with students, families, and 
colleagues. 

Presumes positive intent when 
working with students, families and 
colleagues. Initiates varied ways to 
reach out to the community. 
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ENVIRONMENT 
 

    

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Student interactions are 
characterized by conflict, sarcasm, or 
put-downs. 

Students demonstrate negative 
behavior toward one another. 

Student interactions are generally 
polite and respectful. 

Students demonstrate genuine caring 
for one another as individuals and as 
students. 

Teacher displays little knowledge of 
students’ interests or cultural 
heritage and does not indicate that 
such knowledge is valuable. 

Teacher recognizes the value of 
understanding students’ interests or 
cultural heritage but displays this 
knowledge for the class only as a 
whole. 

Teacher displays knowledge of the 
interests or cultural heritage of 
groups of students. 

Teacher displays knowledge of the 
interests or cultural heritage of 
individual students. 

Instructional goals and objectives, 
activities, interactions, and the 
classroom environment convey only 
modest expectations for student 
achievement.   

Instructional goals and objectives, 
activities, interactions, and the 
classroom environment convey 
inconsistent expectations for student 
achievement.   

Instructional goals and objectives, 
activities, interactions, and the 
classroom environment convey high 
expectations for student 
achievement. 

Both students and teacher establish 
high expectations for the learning of 
all students through planning learning 
activities, interactions, and the 
classroom environment.   

Staff conveys a negative attitude for 
what is being taught. 

Staff conveys minimal enthusiasm for 
what is being taught. 

Staff conveys genuine enthusiasm for 
what is being taught. 

Staff conveys genuine enthusiasm for 
what is being taught and consistently 
communicates this to students, 
parents, and colleagues. 

The classroom is not safe and fails to 
support the learning environment. 

The classroom is safe but its 
arrangement minimally supports the 
learning environment. 

The classroom is safe and its 
arrangement supports the learning 
environment. 

The classroom is safe and welcoming; 
its arrangement promotes a positive 
learning environment. 
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INSTRUCTIONAL SKILL AND CLASSROOM TEACHING PRACTICE 
 

 

    

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Lack of communication skills impedes 
learning. 

Communication skills sometimes 
impede learning. 

Uses effective communication skills. Communication skills enhance 
learning and are mirrored in student 
communication skills. 

Activities and assignments are not 
appropriate to students. 

Activities and assignments are 
sometimes appropriate to students. 

Activities and assignments are 
appropriate to students.  

Activities and assignments are 
appropriate to students who have 
input.    

Flexible grouping is not utilized. Uses flexible groupings inconsistently 
to meet needs of students. 

Uses flexible groupings to deliver 
instruction and meet individual 
needs. 

Uses flexible groupings to deliver 
instruction and meet individual needs. 
The students demonstrate 
understanding of the reasons for the 
groups. 

Instructional objectives are not clear. Instructional objectives are only 
moderately clear.   

Instructional objectives are clear.    Instructional objectives are clear, 
written in student language and 
understood by students. 

Teacher directions and procedures 
are confusing to students. 

Teacher directions and procedures 
are clarified after initial student 
confusion. 

Teacher directions and procedures 
are clear. 

Teacher directions and procedures are 
clear to students and anticipate 
possible student misunderstanding. 
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INSTRUCTIONAL SKILLS AND CLASSROOM TEACHING PRACTICE, CONT. 
 

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Active processing strategies are not 
evident. 

Active processing strategies are 
minimally evident. 

Uses a wide variety of active 
processing strategies to engage 
students in learning. 

Uses a wide variety of active 
processing strategies to engage 
students in learning and reflects 
current research. 

Technology is not used to improve 
instruction and learning. 

Technology is seldom used to 
improve instruction and learning. 

Incorporates available technology to 
improve instruction and learning. 

Varied technology is a part of daily 
resources and used to enhance 
student learning to support learning 
goals. 

Pacing is neither appropriate nor 
effective. 

Pacing of the lesson is sometimes 
appropriate.  

Pacing of the lesson is appropriate. Pacing of the lesson is appropriate. 
Instruction is adjusted to enhance 
student learning and engagement. 

Ignores or brushes aside students’ 
questions or interests. 

Attempts to accommodate students’ 
questions or interests. 

Successfully accommodates students’ 
questions or interests. 

Builds upon students’ questions or 
interests to enhance learning. 
 
 

Differentiation is not used. 
Instruction is never varied to meet 
student needs. 

Differentiation of instruction is used 
inconsistently. 

Differentiates instruction to meet the 
varied needs of students.  

Differentiates instruction to meet the 
varied needs of students. Students 
have choice in learning activities to 
deepen understanding. 
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LESSON PLANNING / DESIGN AND KNOWLEDGE OF THE SUBJECT MATTER 
 
 
 

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Lesson objectives are unclear. Designs lessons with inconsistently 
clear objectives sometimes focusing 
on concepts, skills and strategies. 

Designs lessons with clear objectives 
focusing on concepts, skills, and 
strategies. 

Designs lessons with clear objectives 
focusing on concepts, skills, and 
strategies. Students can make the 
link to prior learning and future 
lessons. 

Instructional materials and resources 
are unsuitable to the instructional 
objectives. 

Instructional materials and resources 
are sometimes suitable to the 
instructional objectives. 

Instructional materials and resources 
are suitable to the instructional 
objectives and engage students 
mentally. 

Instructional materials and resources 
are suitable to the instructional 
objectives and engage students 
mentally.  Students participate in the 
choice, adaptation, or creation of 
materials to enhance their own goals. 

The lesson or unit has no clearly 
defined structure. 
 
 

The lesson or unit has a recognizable 
structure, although it is not uniformly 
maintained throughout the lesson. 

The lesson or unit has a clearly 
defined structure. 

The lesson or unit structure is highly 
defined, allowing for reflection and 
closure as appropriate. 

District-adopted materials are rarely 
utilized in classroom instruction. 

District-adopted materials are 
inconsistently utilized in instructional 
planning and delivery. 

District-adopted materials are used 
consistently in planning and 
instruction. 

District-adopted materials are used 
consistently in planning and 
instruction and matched with 
classroom assessments. 

The PSD curriculum standards are 
seldom included in classroom 
instruction. 

The PSD curriculum standards are 
sometimes included in classroom 
instruction. 

The PSD curriculum standards are 
consistently incorporated in 
classroom instruction.   

The PSD curriculum standards are 
consistently incorporated in classroom 
instruction.  Enrichment and 
remediation reflect the standards. 
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LESSON PLANNING / DESIGN AND KNOWLEDGE OF THE SUBJECT MATTER, CONT. 
 

Unsatisfactory Basic/Approaching 

Standard 

Proficient/Meets Standard Distinguished/Exceeds 

Standard 

Never or seldom integrates 
curriculum. 

Sometimes integrates curriculum 
standards across subject areas or 
themes. 

Integrates curriculum using content, 
guiding questions, themes, thinking 
skills, and student experience.   

Integrates curriculum using content, 
guiding questions, themes, thinking 
skills, and student experience.  
Students are encouraged to initiate 
links across subject areas or themes. 

A single resource is used to deliver 
instruction where multiple resources 
are needed. 

Uses limited resources to deliver 
instruction where multiple resources 
are needed. 

Uses multiple resources to deliver 
instruction. 

Using multiple resources and student 
participation in selecting or adapting 
materials to deliver instruction. 

Teacher makes content errors or 
does not correct content errors that 
students make. 

Teacher displays basic content 
knowledge with occasional 
misperceptions. 

Teacher displays solid content 
knowledge. 

Teacher displays extensive content 
knowledge with evidence of 
continuing growth in the content area. 

Instruction and activities do not 
reflect current research. 

Instruction and activities sometime 
reflect current research. 

Instruction and activities reflect 
current research.   

Teacher can cite and label research 
and best practices. 

Teacher’s plans and practices reflect 
little or no understanding of 
prerequisite learning. 

Teacher’s plans and practices reflect 
some understanding of prerequisite 
learning, although such knowledge 
may be incomplete or inaccurate. 

Teacher’s plans and practices reflect 
understanding of prerequisite 
relationships among topics and 
concepts. 

Teacher’s plans and practices build on 
knowledge of prerequisite 
relationships which prescribe 
instruction. Teacher seeks causes for 
student misunderstanding. 

There is little or no variance in pacing 
in regard to student need when 
lessons are planned. 

Inconsistently determines pacing 
based on student needs when lessons 
are planned. 

Determines pacing based on student 
needs. 

Teacher is able to provide viable 
options in lessons for specific student 
needs. 

 


